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Abstract 


The development of the ELL population has shown significant growth across the country 
according to recent studies. Several research studies have been conducted to find ways to provide 
support for English language learners. One of the many approaches that has been discussed in the 
findings is the teaching of explicit vocabulary in the instruction delivery. This academic 
vocabulary implementation will help students acquire new words that will no longer be unfamiliar 
to ELLs. The purpose is just to create the appropriate scaffolds that can promote the support ELLs 
need for a better comprehension across content areas. This paper brings some ideas to ESL and 
classroom teachers including learning terms in a lesson and not just the meaning. Teachers will 
select words and build their lessons to help these students learn how to use these new words in 
content areas. These words can be chosen from the same material that teachers are using in their 
regular classes. There are samples using academic vocabulary giving the description, pictures, and 
using the words in sample sentences. All teachers need to realize that the inclusion of teaching 
academic vocabulary in their lessons will make their learners more prepared for their academic 


lives. 
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Chapter 1: Introduction 


Several factors have contributed to the rise of a society that needs a more inclusive 
education system. Taking the case of refugees, for example, there is a growing concern to 
incorporate them into the American education system to help them acquire life basics such as 
quality education. Statistically, the United States has seen the rise of its refugee base to over 
600,000 in the last ten years with an expectation of further increase, especially in consideration 
to the severe unrest experienced in significant parts of the globe (Hall, 2017). The nation has a 
role to play in upholding the dignity of these humans who flee their countries for various 
reasons, including war, famine, and violence among others (August & Shanahan, 2017). 
Refugees, along with immigrants, experience a sharp shift in their culture and thus must adapt 


to the new system, especially those of school age that must learn English. 


Because of the drastic increase in the number of refugees and immigrants that has 
resulted in the increased number of English language learners (ELLs), the nation has 
experienced an acute shortage of trained teachers who can help the students in the learning 
process. In most cases, the elementary level bears the larger brunt of the deficit like the place 
where | worked at, a perfect example since | was the only English as a Second Language (ESL) 
teacher. Studies, however, show an impressive reality that the U.S public schools have over 
nearly five million ELLs registered across the nation (Feldman & Kinsella, 2005). For this reason, 
| consider that it is essential to put mechanisms in place that will improve these students’ 


chances of developing a concrete understanding of the course content in their classes (Hall, 


2017). Although the American education system already provides necessary support programs 
for the ELLs, it is not enough because of the large numbers, which then prompts the need for 
other alternative approaches to boost learning and make instruction more beneficial. 
Moreover, many content teachers still lack sufficient training to allow these students to realize 
their potential, especially when dealing with vocabulary. Very few teachers have bilingual 
qualifications, which then explains the struggle that the ELLs must undergo when attempting to 
grasp the course content. These conditions necessitate the need for proper integration of 
content and language instructions to assist in meeting the demands of the students. In the 
absence of the teachers’ support, the ELLs often rely on the help of their bilingual classmates to 
improve their understanding of various vocabulary that would otherwise interfere with their 
academic progress (Hall, 2017). It is also essential to note that bilingual students, although very 
few in number, have significantly helped their peers, creating the potential for an active 
collaboration among them. 

The differences in these students’ backgrounds often makes training teachers who will 
understand the complexities involved quite challenging. The complication usually arises in 
cultural and mother tongue influence. Considering the students of Hispanic origin in contrast to 
those of Arabic descent, their determination of vowel sounds and structuring of sentences is 
very different; thus, an ESL teacher specializing in handling Hispanic ELLs will find it difficult to 
manage those of the Arabic origin (Kinsella, 2017). Irrespective of their prior education, the 
actual challenge is in the ability to cope with the new system and perform to the educational 


expectations. These complications prompted me to undertake a project of designing a manual 


primarily aimed at providing alternative support ideas related to academic vocabulary to ELLs to 
improve their learning outcomes. 

Furthermore, it is evident that vocabulary plays an essential role in the overall academic 
competence of students. Where students develop a proper understanding of the vocabulary, 
their reading comprehension improves significantly, which translates into the skillful mastery of 
the content (Kinsella, 2017). In the elementary levels, native speakers often show substantial 
expertise in the mastery of vocabulary that helps them in comprehending and appreciating text 
passages; this has a more profound influence as they progress to higher levels of their learning 
process (Dutro &Kinsella, 2010). Thus, it is essential that at the lower stages, students need to 
shape their English, especially in their understanding of vocabulary. This explains the rationale 
behind setting up a manual that will make the learning process easier for the ELLs, including the 
adults who are beyond school age. Besides young students, the adult refugees also require 
improving their knowledge of vocabulary for the successful assimilation into American society. 

The manual will be essential because of the details concerning the learning of 
vocabulary that it will provide. Considering the experience | have gained as an ESL teacher for 
the past five years, | believe the manual will cover a more comprehensive population, thereby, 
reaching several students at the same time. It will also make learning more accessible for 
everyone, thus, improving on the knowledge base and the prospects of making vital 
improvements. Since accessibility to the manual does not require much education, all people 
will be able to improve their comprehension as well as boost their performance in English, 


which enhances their understanding of course content. Moreover, the teachers responsible for 


handling these students are acknowledging the need for a different approach to the problem 
since the number of teachers is not likely to increase soon. 

On the contrary, ELLs often have trouble in retention of materials for their lack of 
language basics, such as note-taking skills, which are essential for future reference. Working 
with such students without modification of the approach can result in a situation whereby 
nothing good is gained. In addition, the teachers without the necessary pedagogical knowledge 
may be unaware of the required modification strategies that are helpful to the students in 
reading comprehension texts (August & Shanahan, 2017). This manual will provide support 
both to the teacher and the students. The community will also benefit from the project and 
derive satisfaction with the improving language level. 

Therefore, this guide will help in outlining the strategies in place to make the project a 
reality while also highlighting the possible challenges. The project’s primary goals will be to 
enlighten other teachers with no background in teaching ESL about the strategies they can use 
to incorporate the content and language, thus, improving the outcome for both teachers and 
students. The subsequent chapters discuss the project in detail showing how to increase 


student literacy and develop their language skills. 


Chapter 2: Literature Review 


This chapter aims to assess different methodologies that have been proposed as 
effective approaches for improving academic writing and vocabulary knowledge among ELLs. 
The literature review process will also provide an opportunity to identify the knowledge gaps 
that are keeping ELLs from effectively learning the English language. Some students, including 
English language learners, have trouble mastering the types of academic language required to 
prosper in schools, particularly if they have never been explicitly taught how to use formal 
language (Calderon, Slavin, & Sanchez, 2011, p. 10). Similarly, many educators have never 
learned how to teach academic language since this has typically been considered as the 
purview of English as a second language (ESL) or English language tutors. Nevertheless the 
usage of academic language is more important now than ever in helping students achieve 
academic success, in the age of rigorous college requirements (Sibold, 2011a). 

Considering the fact that learners must obtain adequate vocabulary in order to read 
academic texts, there is need for continued consideration of the vocabulary acquisition process. 
Vocabulary mastery affects how effective English Language Learner (ELL) students are, so ELL 
students and the teachers who serve them will benefit from any learning technique that 
develops the frequency at which ELL learners obtain and use vocabulary. There are additional 
measures that can be taken by ELL teachers to enhance the capacity of their students to 


comprehend different concepts in the learning process (Carlo et al., 2004). 


The Importance of Academic Vocabulary for ELLs 


According to Francis and Armstrong (2018), vocabulary acquisition is an important 
process for ELLs, related to reading development because it provides ELLs with an opportunity 
to improve their understanding and comprehension of different words in the English language 
and their application in different contexts. The realization that the development of the reading 
skill is a field in transition implies that it is the responsibility of the professionals within this field 
to shape their research agenda in ways that target improving college reading development 
(Dutro & Kinsella, 2010). This is because at the college level students are expected to learn 
about different terminologies that can have similar or different meanings across diverse 
courses (Mukoroli, 2011). 

However, students’ ability to develop such comprehension depends on, among other 
factors their capacity to understand the English language and its diverse applications. 
Moreover, Blachowicz and Obrochta (2005) recognized that the effectiveness of the process 
also depends on the ability of the concerned professional to seek new methodologies to 
improve academic vocabulary acquisition and knowledge at the knowledge level by seeking 
improved ways of navigating the challenges experienced by ELLs and the teachers at the 
elementary and secondary levels (Estaji & Mirzaii, 2018). 

The ability to develop English language learners’ programs will also enhance educators 
to determine the methodologies used by discipline-specific experts in the acquisition of 
academic vocabulary, as they will support both learners and educators who operate in difficult 
contexts. This assertion arises from the realization that the ultimate goal of any instructor in the 


area of academic vocabulary is to ensure that students are successful in learning the content of 


the discipline and academic vocabulary plays an integral part in facilitating such a learning 
process (Cummins & Yee-Fun, 2007). 

Vocabulary knowledge which is an integral part of academic writing is related to reading 
comprehension. Hairrell, Rupley and Simmons (2011), recognized that vocabulary instruction 
plays an essential role in increasing vocabulary knowledge. However, it is also notable that the 
process of acquiring vocabulary differs in every population and this explains why, in the process 
of developing a vocabulary instruction blueprint, it is important for the stakeholders to ensure 
that the design incorporates student attributes (Dutro & Kinsella, 2010). The incorporation of 
student characteristics provides a methodology of ensuring that the target population is 
provided with a learning platform that effectively addresses their needs. In addition, there is 
the possibility that the students will develop a positive attitude towards the education process 
and this will ensure that they are willing to learn and share their understanding of the 
terminologies that are integral in the acquisition of vocabulary knowledge (Acquisition, 2012, p. 
18). 

When students are provided with opportunities to learn new words and their meanings, 
there is a high probability that ELLs will be engaged in a process where they learn to increase 
their word count by developing an improved understanding of the meanings and their 
applicability in different contexts. The realization that there is variance in understanding 
communicates the idea that the methodologies that are used in the process of ensuring long 
term learning of words are sensitive to the depth and breadth of work knowledge (Blachowicz 


and Obrochta, 2005). It will also be critical to ensure effective determination of the difference 


in short term learning and long-term maintenance of the word knowledge that students acquire 


over time. 


Challenges for ELLs in Learning Academic Vocabulary 

English language learners face numerous challenges when reading works in English. If 
learners have previous knowledge of literary genres such as fairy tales, mythologies, myths, and 
stories. But if the teacher has not triggered prior information or built in contextual information, 
the language will not resolve the problems. ELLs might be capable of reading the words, but 
that does not mean they will comprehend the text. They are not conscious of the information 
that the author left unsaid; the evidence that everyone knows (Feldman & Kinsella, 2004, pg 
14). 

Language can be a potent learning tool through inquiry, endorsing the accepting of 
learning concepts. When language teaching is unfamiliar to the student, English language 
beginners’ challenges might create obstacles to the students’ learning development. These 
challenges are replicated In their tests, which are well underneath that of their English 
complements It is then that words deficit and its associated issues start to be worthy of 
attention. Teachers across grades and subject areas must work with them to ensure that 
students have the lexical skills to successfully navigate today's high-level, standard education 
environment (Feldman & Kinsella, 2004). The language of an academic discipline can be unclear 
for English language beginners for the reason that it uses numerous words from everyday life 
that have diverse meanings. Like for instance, students might know that they eat off a plate, 


but in science, plate tectonics as a different meaning (Schmitt, 2007). 


The need for academic vocabulary learning in school starts as early as kindergarten 
through understanding that most of the academic target words are often derived from 
classroom teacher talk, and therefore, reading books may not be effective for ELLs. It is 
important for such students to be exposed to and provided with opportunities to use academic 
language with numerous post-reading activities that are suitable for their developmental stage. 
While agreeing with this assertion, Hunt and Beglar (2005) identified that it is important for 
English as Foreign Language Learners (FLL) to acquire effective second language vocabulary 
because they are vulnerable to the acquisition of conversational language despite being 
exposed to a formal learning process in schools (Sydorenko, 2010). 

The inability of ELLs to excel in their classwork, in the view of Carlo et al. (2004) can be 
an indication of an intellectual gap that exists between native English speakers and ELLs. A low- 
level vocabulary is considered to be a major contributor to the intellectual gap caused by 
limited knowledge of the middle and lower frequency academic words that students encounter 
on middle and secondary school tests. These limitations impede the ability of the learners to 
comprehend the text which in turn limits the possibility that they will be effectively engaged in 
the natural process of learning new words and meaning from their experiences and exposure as 


they read (Santos, Darling-Hammond, & Cheuk, 2012). 


Challenges for Teachers in Teachings ELLs 


Some studies reported that different ethnic and socio-economic backgrounds also mark 
a difference between students in relation to their comprehension and the amount of 


vocabulary to which they are familiar. Newcomers as a group are considered diverse too. 
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English language learners (ELLs) vary extensively by the level of education, parents’ level of 
teaching, parents expertise in English. Certain English beginners have had limited access to 
teaching, and some have experienced war first hand. The majority of ELLs are born in the U.S., 
but the level of English articulated in their homes differs significantly (Sibold, 2011b). 

Teachers have a significant mandate to play in supporting students’ academic growth. 
The teacher needs a background in linguistics or ESL approaches to understand the role that 
academic language plays in the subject area and schoolroom, as well as providing support to 
other colleagues who also work with ELLs to guide their efforts. The majority of ESL teachers 
have wide knowledge in classifying students’ academic language requirements and 
collaboration with colleagues and will be more content if asked for assistance (Hairrell, Rupley, 
& Simmons, 2011). 

According to Estaji and Mizraii (2018), the essence of vocabulary learning in the role of 
teachers facilitating the process should include formative evaluation techniques to provide 
adequate exposure to lexical, e. g. concept mapping, oral questioning, vocabulary quizzes, 
which are shown to be beneficial to the learning process, especially for ELLs. The assessment 
process will ensure that language teachers can determine the progress of the students and it 
will be based on their writing, speaking, grammar, and pronunciation skills. In the view of 
Baumann and Graves (2010), the process of teaching and learning these aspects creates a 
situation in which the teacher can determine progress, while also assessing areas that have 
shortcomings. This will improve the possibility that the resulting decisions are guided by the 
progress students have made and will consider learning opportunities from the perspective of 


the student (Sydorenko, 2010, pp. 24-29). When the learning process is centered on students, 
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teachers will be able to ensure that their teaching objectives are matched with their students’ 
needs and desires in terms of their academic ability and willingness to be corrected in case of 
any difficulties. (Hanson & Padua, 2011). 

While recognizing the importance essence of creating an effective learning environment 
for ELLs, Calderon, Slavin, and Sanchez (2011) asserted that children of emigrants, half of whom 
do not speak the English language fluently, are the fastest rising student population in the 
United States. This means that rise in the ELL population is increasingly becoming a national 
issue. Hence the need to engage in the formulation of an education policy that can be 
successful in ensuring effective instructional review of different intervention programs 
targeting ELLs. The inability of immigrant children to communicate in the English language 
fluently implies that the existing system has been failing in its responsibility to disseminate of 
disseminating essential aspects of the language to ELLs in ways that improve their literacy and 
meet their academic needs effectively. Moreover, it is notable that such failure implies that the 
quality of instruction is relatively low, especially when the students cannot be successful when 
they are required to demonstrate their level of comprehension of different terminologies that 
are unique to respective academic disciplines (Hunt & Beglar, 2005). 

The need for academic vocabulary learning for ELLs is also based on the need to instill 
confidence in the students when they are expected to make a presentation in the English 
language or learn new skills. Confidence is based on the ability of the teachers to provide 
learners with an environment the promotes the learning process (Baumann & Graves, 2010). 
The process of creating such an environment depends upon other factors, including the ability 


of the teachers to ensure that there are sufficient reference materials for the learners to use 
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when they are confronted with new words whose meanings they may not understand or be 
able to derive from the information presented (Kim, 2017). 

To make a reasonable learning setting for English language learners, teachers must be 
conscious of their students’ ability levels in English and control the language of discipline 
lessons to plan for suitable support during teaching. English beginners are expected to learn 
high linguistic and contextual excellence so that they can use English language to improve their 


comprehension skills. (Turkan, Bicknell, & Croft, 2012). 


Strategies for Teaching Academic Vocabulary to ELLs 

It is essential to openly teach vocabulary using actual approaches that will involve 
students learning vocabulary. For instance, there are activities including graphic organizers, 
word maps, sentence frames that teachers can use in their classrooms to make learning more 
inviting. When presenting a new word, it is necessary for teachers to create a definition, as 
dictionary definitions regularly contain other words that are similarly hard and do not make 
intellectual sense to the learners. To engage students into learning, teachers and students 
should make learning fun by playing simple word and motion games such as the vocabulary 
improvement games. Students can play and replay these games, while utilizing different sets of 
vocabulary words each time, as they scaffold their learning (Short & Echevarria, 2004, p. 15). 

While English learners generally have the greatest need to expand their vocabulary, 
many non-English learners, particularly those who come from low social economic 
communities, also have a limited vocabulary bank, so they can benefit from these strategies as 


well. While focusing on the need to improve research initiatives targeting vocabulary 
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knowledge, Blachowicz and Obrochta (2005) advocated for the incorporation of virtual field 
trips as a way of enhancing content vocabulary development for ELLs. This assertion arose from 
the realization that field trips provide students with opportunities to engage in active learning 
in the process of vocabulary development because it provides students with an opportunity to 
engage with words by playing with them, and listening, manipulating them semantically and 
using them in different ways . This increases the possibility that students will learn and retain 
new vocabulary (Nushi & Jenabzadeh, 2016). 

These trips expose students to different words repeatedly to ensure that the 
information, or the meanings they already know, can be translated to other contexts, hence 
creating an elaborated schemata and association between the concept that provides an 
improved learning opportunity. It is also possible to design successful field trips that are 
content-focused. The development of an effective field trip provides the students with an 
opportunity to connect to the curriculum and its content, which is critical for integrating the 
learning context and a relational set of terms and concepts (Rosebery, Warren, & Conant, 
1992). Field trips are also effective ways of engaging the senses as students encounter new 
concepts and vocabulary. Moreover, field trips are effective methods for enhancing the 
vocabulary acquisition process because they involve the mediation of an expert or an 
experienced person who can help ELLs by explaining, clarifying, focusing, and pointing out 
interesting concepts (Coxhead, 2012). 

Teachers must take the time to define academic language and students must master it. 
As they become more comfortable, they will become more self-confident and their output will 


rise. As a result, one will start to discover new ways that academic language unlocks the doors 
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to success for the learner (Estaji & Mirzaii, 2018). Teachers are required to choose the 
vocabulary that their students are required to know in order to support their interpretation 
progress and gratified area learning. To ensure mastery students must engage in repetition and 
exposure. While presenting a new language, teachers should deliver approachable meanings 
for words that focus on vocabulary that is significant to the undertaking at hand (Coxhead, 


2012). 


Implications of Vocabulary Acquisition for ELLs 

Vocabulary acquisition is a crucial part of language learning. Francis and Armstrong 
(2018) reported that numerous studies have assessed various aspects associated with literacy, 
which is the ability to understand written statements. Reading practice increases word 
recognition and reading challenges will provide additional vocabulary for later evaluation. 
(Magnus, 2013, p. 12-21). Preferably, the text students read helps them progress toward 
mastery of both development objectives. The first development objective is: language 
acquisition is a common process irrespective of home-based language. For example, kids start 
to listen to music and start to copy the musicians, and finally start to produce words. Second, 
language acquisition includes the learner’s first language ability and also encompasses the 
learning process. One can learn the basics of a new language, such as vocabulary, phonological 
mechanisms, linguistic constructions, and lettering methods (Sibold, 2011). 

The implication is that the next generation of vocabulary research should be committed 
to the development of the field by using the best research designs, analyses, reporting and 


practices, which are critical for improving the vocabulary research initiative. This approach, 
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according to Hairrell, Rupley and Simmons (2011), will provide an opportunity for the 
researcher to engage in processes that are aligned with the technological growth that can 
enhance the development of improved methodologies of vocabulary learning. 

Furthermore, it will be important for researchers to develop better ways of measuring 
vocabulary knowledge while giving consideration to the challenges of vocabulary instruction in 
the content area. Through this measure, teachers of ELLs will be cognizant of the best 
methodology to use in word selection and the diverse methods of instruction that can be 
effective in meeting the academic writing and vocabulary acquisition needs of the students 
(Acquisition, 2012 p. 25). It is significant to keep in mind the agreed goal for ELL students is 
progressive effortlessness, which comprises eloquence in academic context as well as societal 
settings. A teacher usually gets irritated when ELL learners seem to be confident since they 
have robust social English abilities, but then they do not contribute well in academic tasks and 


discussion. 


Conclusion 

According to the findings it is evident that ELLs who are struggling with academic 
vocabulary can face challenges in their initiatives, specifically in the comprehension of class 
instructions and reading materials. The process of improving the capacity and the ability of ELL 
learners to understand the diverse methodologies of applying and using different words will 
require the teachers to ensure that they teach the students technical words and multiple 


meaning words. Through this approach, it will be easier to assist students in the development 
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of word wealth while also increasing their understanding of the content materials (Schmitt, 
2007). 

Teachers must encourage ELLS to communicate in their courses as much as often 
possible. Teachers structuring conversation around books and subjects that builds vocabulary is 
useful to both learners and teachers. When geared to ELLs, computer graphics and TV 
programs are useful additions to helping ELLs shape their interpretation skills. The use of 
computer activities is a non-threatening approach to help learners work on their own or with 
their friends to learn vocabulary, sounds of English, grammar, reading, and writing. Learning via 
TV could also be a delightful method to increase numerous reading skills, including vocabulary 


and understanding (Sydorenko, 2010). 


Chapter 3: Project Design 


Vocabulary lies at the heart of core learning. To support the improvement of vocabulary 
in content areas, instructors need to provide their students enough time to read extensively, select 
words that are worthy of teaching, and offer students opportunities to engage in collaborative 
communication. When learners distinguish a large amount of new words, they can create more 
refined documents. The value of teaching vocabulary has been apparent in satisfying standards, 
and many states or provinces classically had such a standard related to language. When learners 
are given unit tests and fail, the teacher could think that the students were not listening or did not 


try to understand various ways of using the English language (Zheng, 2012). 


Students must study many words annually, depending on their grade level. Instructors 
cannot directly teach all the vocabulary words. To accomplish this task, the teacher has to study 
and use the actual plans. When delivering vocabulary, it is fine to skip a vocabulary meaning as 
dictionary definitions since they regularly contain other words that are similarly difficult and do 
not make sense to the learners. Teachers and students should make learning fun by playing 
simple word and motion games, such as vocabulary improvement games. Students can play and 
replay these games while utilizing a different set of vocabulary words each time as they scaffold 
their learning. Vocabulary seems indirect in other criteria. For example, the reading foundation 
skills help to familiarize students with prefixes and morphology, both of which are compelled by 
implication (Moore, n.d.). Learning the meanings of many terms gives young people access to 
endless worlds of ideas and information. To achieve this exposure, young people need a robust 


vocabulary training system. 
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Academic language requires the student to move away from social linguistics with a 
more basic grammar. In order to make effective use of these strategies, students must change 
awareness and acceptance of the process and then exercise using their tactics with the support of 
the instructor. Teachers should integrate techniques that make the concept accessible through 
techniques that develop student’s skills in the academic language of specific subjects. Teachers 
should also choose vocabulary that students most need to know in order to support their 
vocabulary reading growth and content learning. They should also plan for revisions that will 
show their learning progress and ensure mastery. When teachers are introducing novel 
vocabulary, they need to provide students with a friendly definition of words and organize the 


terms around a common theme (Zhang & Lu, 2015). 


Vocabulary instruction is no longer strictly related to the field of English language. For 
instance, if teachers want students to write about a specific topic, they are expected to 
incorporate vocabulary before students begin writing. Instructors in all subject fields should 
teach the vocabulary related to their topics. Teachers are also expected to include academic 
vocabulary with repeated interactions. The repetition of a word in numerous settings can help 
students adopt the meaning. They also benefit when instructors make their first encounter with 
language pleasant. If teachers do not want to take time for direct vocabulary instruction and 
assessment, they can simply surround students with vocabulary through word walls and ask them 
to look for their own words so that students can test their reading, writing, and word knowledge 


(Tosun, 2015). 


Learning and teaching are collaborative. However, when the teacher does too much work 
in a traditional teacher's classroom, students have less interest in vocabulary learning. Using 


school strategies on vocabulary will help students to become conscious of using strategies. The 
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more understanding of learners about their strategy, the more likely they are to use tasked 
learning strategies to address their general styles and to contribute to the storage, collection, and 
use of new language knowledge. Additional language acquisition needs opportunities for the 
language to be practiced several times before being evaluated, which means that teachers should 
give students multiple opportunities to work with vocabulary. They can connect vocabulary to 
personal experience; this allows the student to use their primary language to make relations 
between words, using cognates, working speaking, and understanding. It is also recommended 
that learners engage in annotation of vocabulary by underlining, highlighting, making notes, and 


lists (Zheng, 2012). 


Even if there are many ways to teach vocabulary, reading aloud is also a useful tool in 
teaching. ELL students need direct vocabulary coaching since vocabulary knowledge is 
important for reading success because students are unable to understand what they are learning 
without knowing what most words mean. When the learners communicate vocabulary openly, 
their content knowledge and English skills can improve. In addition to teaching vocabulary 
directly, students also benefit from repeated interactions with these words. Before reading a text, 
students initiate their previous familiarity with unsure vocabulary words. Then during the 
reading phase, students strengthen their vocabulary understanding through forcing their higher- 
level knowledge. It is significant to openly teach terms using effective approaches that will 


involve the learners (Moore, n.d.). 


The process of enhancing ELL learners’ capacity and their ability to understand the 
various methodologies of applying and using different words will require teachers to teach 
technical words and multiple-meaning words to the students. It is also recommended that all 


grade levels have bilingual dictionaries available in the study area. The dictionaries can be used 
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as a guide or interpretation method if one is not familiar with the translation of the vocabulary 
word into the language of the learner. Also, learners can test unfamiliar words and guarantee 


their comprehension when they read texts on their own. 


As a final product of my project, I will develop a manual with some examples of 
strategies to implement academic vocabulary in content areas. I truly believe that vocabulary can 
be integrated into the teaching space in various ways throughout the day. The purpose of the 
manual is to provide examples of ideas on how to incorporate academic vocabulary into content 
areas. This will benefit students because it will allow ELLs to better comprehend what they are 
learning. Instructors can preview and analyze vocabulary words before and after understanding a 
word that has been learned. Another way of enforcing vocabulary is through audiovisual aids. It 
is important that teachers’ instructions enable ELLs to develop an in-depth knowledge of words 
that can be implemented via strategic and consistent routines. These routines will be discussed 
and explained in the manual. Also, all ELL students need time to practice interactively and use 
dictionary words while they actively talk to their peers. The way students study vocabulary is 
less significant than the fact that students are learning a new language (Jalongo & Sobolak, 


2011). 


Chapter 4: Project 


TEACHING ACADEMIC VOCABULARY TO INCREASE COMPREHENSION IN 
CONTENT AREAS FOR ELLS FROM GRADES 3-5 





Learning Vocabulary 
2 
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Objectives 


Here you will find the manual’s objectives that will help readers to learn ways to: 


> 


> 


Incorporate academic vocabulary in content areas. 
Create new routines to effectively use academic vocabulary in the classroom. 
Use scaffolds to support and meet students’ needs. 


Provide more structured tools for students to engage in conversation. 


Teach students how to engage in sharing their ideas by using academic structures. 


Give tools to students that allow them to be independent. 
Help students comprehend what they learn. 
Make adjustments to deliver content for ELLs. 


Invite students to develop their own thinking. 
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Teacher’s Manual 


Strategies Providing Visuals 


Depending on the topic that you are teaching pick some Key Words and provide the 
function of the word. Say if the word is a noun, verb, preposition, etc. In addition, provide a short 
meaning and add visuals to the words. 

Teachers can decide which approach or tool they want to use to deliver the vocabulary. It 
can be through graphics, a video, slides, a table, etc. The example provided here will be through 


a table. 


Sample 1 using visuals 
1. Introduce the vocabulary or “key words”. The teacher says the word one time and ask 
students to say the word after him/her. 
2. The teacher reads the table. Then ask selected students to read a word in the table. 
3. Give students examples using the words. 
4. Explain students the key words in content. 
5. Teachers can ask students to use these words in their own sentences to check if students 


understand the meanings and the use of the new words. Students can do their own table. 


Topic: Science - Ecosystems 
Table 1 













ecosystem: noun 
A group of animals and plants. 
The place they live in, and how 
they act together. 







Ecosystems contain many living 
things. 









drought: noun 
A long time of dry weather. 





The drought damaged the crops. 


Table 2: Students’ practice 








river: noun 
A large, natural stream of 
water. 





The river is wide. 


level: noun 
How high or low something 


1S. = m 


The level of the river rose. 








Sentences from my experience. 
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food chain: noun 
A series of animals and 
plants in which each one 


feeds the one below it. 


FOOD 
CHAIN 


ER 
Pollution is affecting the 
food chain. 


Sample 2 using visuals 
1. Always provide examples to model your instruction. 
2. Provide photos or pictures to talk about a topic reusing the vocabulary already 
introduced. 
3. Supply sentence frames and model how students can describe these photos or pictures. 
4. Teachers can make students practice by a group of 2 or a group of 4. 


5. This activity can also be done in small group intervention or a big group. 


The water level in a drought is very 
low. Animals/Cows can have very 
little water to drink. 





This Photo by Unknown Author is licensed under CC BY-NC-ND 


A bear catches his prey fish in the 
river. 
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If the chameleon eats too many 


Leaf mm Caterpillar > Chameleon caterpillars, it will affect the food 


AR <= 


Mongoose -fem Snake 


This Photo by Unknown Author is licensed under CC BY 


This ecosystem is dry, arid and hot. 





This Photo by Unknown Author is licensed under CC BY-SA 
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Sentence Frames to Describe Your Photos or Pictures. 


Sentence Frames 








This ecosystem is , and oS 

If the eats too many , it will affect the food chain. 
A/ An catches his prey in the river. 

The water level in a drought is ‘ have 


water to drink. 





Sample 3 using visuals 


1. 


Invite students to rate the words when they have had the opportunity to practice with 
them. Choose the best fit or idea for your class to rate the words. 

Propose students to create a wall vocabulary chart of the new key words for the class. 
When you make create wall charts, involve students in the making of it. Make it a part of 
your class routine. Teachers can make wall charts of the academic vocabulary in every 
unit and change it accordingly. 

Teachers can prepare charts mirroring the charts for students’ binders. 


The purpose of wall charts is to make them interactive for students use. 


Rating the words: 


Students can rate the words by putting happy or sad faces. You can also use thumbs up 


and thumbs down. You can do this orally or on paper, depending on the group of students and 


their needs. 


Rating Vocabulary 


Ié 
T 


T 


ecosystem 


river 


drought 


$ 
#1 
a 


level 


id 
Ié 


food chain 


Samples of word wall made by students and teachers 
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Bi 
Hi 
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Lis a as | 


so ation 









lo región =r 
Lo Topogratig 






The T IOP pa 





Los habitantes [he inhabitant 
\ clima The climate 
Los recursos The natura 
~ Naturales resources 


ped medio oeste The Midwest 


a $ 








32 


Sample of students’ material mirroring the wall chart 








Name: 


Date: 





Describing Weather 











I can describe weather. 





Adjectives Nouns Verbs Prepositional Phrase 























Sample 4 using visuals 


1. 


2; 


Reuse the vocabulary newly introduced. 

Ask students to name them or choose random students to remind you what the new words 
are. 

Tell students that now you will make a graphic organizer or a foldable with the new 


words. 


. Teach them how to do the activity by showing them your examples or by making one 


sample in front of them. 


. Tell students to work in groups or individually, depending on how the teacher wants to 


manage the activity. If students work in groups, they can collaborate with each other. 


Ask students to add information to the organizers. 








Word Map 
Nature has 
many colors 
like een, 
Fold up graphic 


This Photo by Unknown Author is 
licensed under CC BY-SA 
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River 





Meaning: 





Describe how a river is to 
you. 
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Vocabulary Chart 


What it means Example from my life 
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Vocabulary Web 











Small Group Routines to Review Vocabulary 
Sample 1 for Small Groups 

Vocabulary Matching 

This activity can be adopted to check students’ knowledge of the new words that are being 
studied in class. This will allow teachers to have an idea of how many words students are 
grasping. It is a very easy and quick activity to use during a small group intervention. It can also 
be applied when students work in classroom centers. 

= The teacher will ask students to cut the bottom part which has the meaning of each word. 

After cutting the meanings, students can match the meanings with the words they 


consider is their fit. 
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Vocabulary Matching 


The Water Cycle 


Date: 


. Evaporation 
. Condensation 
. Precipitation 
. Liquid 

. Heat 


. Water vapor 


. Energy supplied from the sun which causes evaporation. 

. Low energy form of water. 

. Process of water changing state from liquid to gas form. 

. Name of water in the form of a gas. 

. Process by which water vapor cools (loses energy) to form clouds. 


. Process of critically condensed water droplets falling out of the atmosphere. 
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Sample 2 for Small Groups 


Game to Apply Word Knowledge 


1. 





The teacher will give students a piece of paper like a small booklet with lines on it. The 
booklet can be named as the teacher’s preference. 

After having studied a unit vocabulary, or a vocabulary from a new topic, the teacher will 
pick those words for this game. Students will be asked to write the words that were 
studied on their booklets. The challenge is that students remember all the words. 
Students must wait until they are called by their teacher. 

Students will listen to a definition of the word that the teacher will read. Then students 
will reflect and try to be the first person who says the word that belongs to that meaning. 
If the student matches the meaning with the correct word, he/she will be able to put a 
check next to the word on his/her booklet. 

The student who has the most checked words at the end of the game is the winner. 


The teacher can choose if that student will win a prize in the class. 


power Y 


resources Y 
Vocabulary: Energy and Natural 


flow 
Resources 2 


scarce Y 
convert element 
Total of correct words: 


electricity Y 
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Sample 3 for Small Routines 


Word Knowledge Checking 


This activity or routine can be used when teachers feel that some of the students are still in 


need of reviewing some of the vocabulary words. For this the teacher will: 


1. 


2. 


Call out students that need to review these words and make a small group with them. 
Aim the words that these students still need to work on and make them the target of this 
small group revision. 

Make cards of these words including a visual. 

Read the word for the students and ask them to repeat it with you. 

Give the definition of the word and use it in an example or give more than one example. 
Let students to think of an example and share it with the group. Discuss their example. 
Let students write these words and their examples on a notebook or any vocabulary chart 


provided. 


Students will receive the extra support they need feel reassured and confident in class. They 


need support to be able to reach independency to work. 
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Another way to check students word knowledge is by creating a chart with hints for them to 


fill in with what they know. Here is an example of it. 


Details: noun 
detail - details 
synonym: part, 
component 
antonym: 


A small part of something. The article provides many 
Practice it: 





Facts: noun 
fact — facts 


synonym: clue, 
data, details Information that is proven true. One about 


: Practice it: : , 
antonym: lies, me is that I’m a student. 


theory, hypothesis 





Important: 
adjective 

synonym: 
necessary, Something of great significance or value. It is very 


significant Practice it: < ç —ć oăġãćäë oOġãćëäë oOġăćëä oOo çë T 


antonym: To read. 
unimportant, 
insignificant 





Example: noun 
example — 

examples Someone or something that is mentioned to The dictionary includes 
help explain what you are saying or to show 
that a general statement is true. thousands of 
Practice it: 


synonym: 
illustration, model 
antonyms: 
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Teaching Vocabulary from a Reading Passage 

When working vocabulary from a reading passage, teachers can have the key words they 
want to work on with a different color. This will help students identify the new words easily. 
This will help students to better understand the text they read, and it will also be easier for them 
to pronounce the unknown words. 

Here an example of a reading passage and how the vocabulary was delivered and 


approached. 


Sample 1: Reading Passage 


THE SPIDER 


A WEST AFRICAN FOLKTALE 


Anansi 
An African Folktale 
One African folktale tells why some spiders have bald heads. In the tale, Dog, Elephant, and 


other animals were having a festival to honor their parents. Anansi the spider bragged to the 
other animals. He said he had the best way to honor his parents. He would go a whole week 


without eating! The other animals groaned. They knew Anansi was a show-off. 


That week, the other animals ate and ate. But Anansi got hungrier and hungrier. One day, he 


spotted a pot full of beans. “I will take a tiny taste,” thought Anansi. “No one will know.” 


So, Anansi took off his hat and filled it with beans. He had just begun to eat when he heard a 


noise. The other animals were coming! Quickly, Anansi put the hat on his head. But he forgot 


the hat was full of beans. The hot beans burned all the hair off of Anansi’s head. The other 


animals laughed and said, “Maybe this will teach Anansi to stop bragging.” 


Source: Scholastic Success with Tests: Reading, Grade 3, Scholastic Teaching Resources 





Vocabulary Activity 


BRAG BRAGGED BRAGGING 


Turn & Talk: 


Say “brag” 3 times. 


Spell “brag” to a friend. 


Write it: 


Turn and Talk: 

Say “bragged” 3 times. 
Spell “bragged” to a 
friend. 

Write it: 


Turn and Talk: 


Say “bragging” 3 times. 


Spell “bragging” to a 
friend. 
Write it: 


Read: 


To brag is to show- 
off in words. 
Example: 

I am the best. 

My house is the 
biggest. 


Bragged is in the past 
tense. 


Bragging is a 
continuous action in 
the present. ..now. 


Turn & Talk: 

Now turn to a friend 
and tell them what 
“bragged” means. 


Write & Complete: 


Anansi 


that he was the best of 


all the animals and 
bugs. 


Anansi bragged that he 


had the best way to 


his parents. 
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(God how I hate you.) 


F"TDON'T MEAN™ 
TO BRAG BUT... 


5 


I finished my 14-day diet 
IN 3 HOURS AND 12 
E MINUTES F 
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SPOT SPOTTED 


Turn & Talk: 
Say “spot” 3 times. 


Spell “spot” to a 
friend. 


Write it: 


Turn and Talk: 


Say “spotted” 3 times. 


Spell “spotted” to a 
friend. 


Write it: 


Read: Write & Complete: 
To spot is to see or | Anansi 


notice. a pot full 


of beans. 


Spotted is in the 


past tense. Anansi spotted a 
full 

He spotted the of 

spider on the wall. 


Turn & Talk: 


Now turn to a 
friend and tell them 
what “spotted” 
means. 





GROAN 


GROANED 
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Turn & Talk: 

Say “groan” 3 times. 
Spell “groan” to a 
friend. 

Write it: 


Turn and Talk: 

Say “groaned” 3 times. 
Spell “groaned” to a 
friend. 


Write it: 


SHOW-OFF 


Turn & Talk: 

Say “show-off” 3 times. 
Spell “show-off” to a 
friend. 


Write it: 


Read: 

To groan is to moan 
or make a deep 
sound in response to 
pain or frustration. 


Groaned is in the 
past tense. 


Turn & Talk: 

Now turn to a friend 
and tell them what 
“groaned” means. 


Read: 

A “show-off” is a 
person who likes to 
brag and thinks they 
are the best. 
Examples: 

Anansi always brags 
and says he is the 


best. He is a show- 
off. 


Turn & Talk: 

Now turn to a friend 
and tell them what 
“show-off” means. 


Write & Complete: 
Dog and Elephant 


___ while Anansi was 
bragging. 


Dog and 
both groaned while 
Anansi was 





Write & Complete: 
Dog did not brag. He 
was not a 


Elephant did not brag. 
He was not a 


Anansi was a show-off. 
He always 
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Remember that only when you are sure that students comprehend what they had read, 
students will be ready to answer comprehension questions from a reading passage. 
Here I am including two sample questions that can be an option to work after that reading 


passage about Anansi the spider. 


Sample of Questions 


Questions 
1. Which happened first? 
o A. Anansi ate beans. 
B. The beans burned Anansi’s head. 
C. Anansi saw the pot. 
D. Anansi filled his hat. 


2. The author created this story to tell 
A. that it is good to be a show — off. 
B. how to cook beans. 
C. that it is wrong to brag. 
D. That beans are tasty. 





Sample 2 of Working Vocabulary from a Reading Passage 

Here there is a second reading. It is a poem with some vocabulary charts. It also includes 
a variety of examples of how to work the vocabulary presented on the chart previous to the 
reading of the passage. There is an activity to work on identifying the elements of a poem. At the 


end there is a sample of a small quiz to check the students’ comprehension. 


Adoption 
By: Isabel Joshlin Glaser 


I found a kitten 

At the city pound, 

A tiny creature 

My hands wrapped around. 


I held it up 
Against my cheek 
And I could feel 
Its wild heartbeat. 


It touched me 

With its icy nose — 
We liked each other 
From head to toes. 


Source: Reading Street Series 


Vocabulary Activity 
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City pound (noun) is a shelter for cats, dogs, etc. 





I found the kitten at the city pound. 





Write the word city pound. Then explain what 
the word means. 








Use the word in your own sentence. 
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creature (noun) is an animal, a beast or a 


fantastical being. 


e 
igs 


My brother saw an adorable creature in the 
forest. 


“Mh he 
a 


E 


Example: 








Write the word creature. Then explain what 
the word means. 





Use the word in your own sentence. 








Wrap (verb) is to cover, to enclose. 


Wrapped is in the past. 





Example: 


My hands wrapped around the happy face. 








Write the word wrapped. Then explain what 
the word means. 





Use the word in your own sentence. 











Genre: 
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e Poetry often has a rhythm or a beat. 
e Sometimes poetry rhymes, but not always. 


Elements of Poems 


























Word Definition 
Poem | A piece of writing that almost always has rhythm and is written to express someone’s 
ideas and feelings. 
Lines Rows of words written across a page or column. 
Stanza | A group of lines within a poem; similar to a paragraph in a chapter book. 
Rhyme | The repetition of the same end sound. 
Rhythm | A series of beats in a poem. 





Activity: Elements of Poems 


























Word Definition 

Poem | A piece of that almost always has and is written to express 
someone”s and 

Lines | Rows of written across a page or column. 

Stanza | A of within a poem; similar to a paragraph in a chapter book. 

Rhyme | The of the same sound. 

Rhythm A series of in a poem. 
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Sample of a Quiz 
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Vocabulary Word Write what these words mean. 
What is the title of the poem? 
Poem 
What is the main idea of the poem? 
Main Idea 
How many lines are in the poem? 
Lines 
How many stanzas are in the poem? 
Stanzas 
Make a list of rhyming words from the poem? 
Rhyming Words 





Write the word that each group of words tells about. 





defeated 








troops mill revolution 














1 an amount of liquid 


2 a series of actions 


3 the act of water falling to Earth 


4 not able to be seen 


5 the act of gas becoming a liquid or solid 


6 a small piece of something 


7 a fog or mist hanging in the air 


8 without stopping 


9 the act of a liquid becoming a gas 
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Working Vocabulary to Support Students’ Writing 

When students are being exposed to a wider range of academic words, they can grasp 
new concepts. This will make students be more engaged in working in class in whichever role 
they are being asked to. 

It is also important to consider that vocabulary knowledge will allow students perform 
better in different areas. Their speaking, reading, writing and listening skills will improve 
considerably. 

If teachers provide the tools for ELLs to work independently, they will go on with their 
creativity without feeling stressed of not knowing the necessary vocabulary to better express 
their ideas. 

Here there is an example of a chart that you can provide to your students for them to keep 
and use it when necessary, specially to have it as a reference for their writing. In this case this 
chart with words and their synonyms will allow ELLs to work on a character’s description or 


write about the traits of a character in a book. 
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Sample 1: Chart of Vocabulary with Synonyms 


Some Synonyms to help you with your writing: 


Jue 
C 
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I will also include a screenshot of a visual that I created last year on Buncee to provide visual for 
my first graders and ask them to write at the same time. Teachers always can create their 
materials with the scaffolds that will benefit their ELLs. The most important thing is not to make 
students feel anguished and stressed at school. 

In this sample, I gave them a prompt, a visual with the words they could use, and I also 


provided a language frame to guide their writing and make it friendly and pleasant. 


Sample 2: Prompt with Vocabulary to Support Writing 





buncee #. Needs and wants by Johanna@18 Jo O 





If you were lost on an island write about 3 things you would need 
and 3 things you would want i 
Ex: If | were lost on an island, | would need ——, — and —. 
| would want —— — and —. 


iPad water 
E) 





Nowadays, there are many technological tools and platforms that can also help us, 


teachers, to create different strategies to support our ELLs to succeed in our classroom. 


Chapter 5: Conclusion 


During the time I had worked in the US as an ESL teacher, I have been able to 
witness the challenges that ELLs face. There are many elements that add to those challenges they 
go through. It is for this reason that we, the teachers, need to dedicate time to see how we can 
fulfill the needs of our ELLs within our instruction. We need to consider that we do, not only 
have to offer support with the language, but also extend that support to the content areas. I also 
understood that when ELL students develop certain subject knowledge at school, everything is 
more meaningful to them. We need to provide tools filled with more meaningful language 
including the subject areas to facilitate our ELLs in the development of their academic skills to 
better perform in their scholarly lives. 

From my perspective, when ELLs skills are strong, they show a better performance with 
their English skills, which will as a result be reflected on their better understanding of the 
language. In addition, it will also improve their communication skills in their daily life. It is quite 
evident that children need vocabulary to communicate in any language they speak. It is also clear 
that academic vocabulary is a very important key to be proficient and successful in our academic 
lives, yet I know that vocabulary is only one of the pieces in the academic language. I strongly 
believe that it is a key component to start strengthening the students’ academic language 
functions. Equally important is the appropriate scaffold used or to be used in the instruction 
because no matter what the proficiency level of the student is, he/she can always make some 
steady progress in the academic evolution. To accomplish this, teachers need to keep guiding and 


supporting responsibly our ELLs towards their goals of success. 
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Considering that ELLs need scaffolds that encourage their academic growth and 
contribute to reach their academic development, I believe that they need adequate routines during 
instruction. A compelling reason for me to have chosen this topic about academic vocabulary 
was the opportunity to put together some ideas of many ways of reaching goals that I had learned 
from various conferences I had attended over the last five past years. I believe that every idea 
that has been shared with me has encouraged me to examine myself as a teacher and my teaching 
strategies. I also feel thankful to have been enrolled in this MA TESOL program because it has 
also contributed to evaluate my professional career. Both the conferences and this program have 
enriched my knowledge regarding the ESL world. Additionally, the experience that I have 
acquired working with ELLs is extremely valuable. 

Creating this project based on tools that I have also been able to use during my teaching 
experience as an ESL teacher has given me the satisfaction of sharing some of the tools that I 
consider have helped my ELLs to progress in their academic endeavors. I found out that students 
need instructional routines that are very consistent and focused on content. In my project, I first 
give samples of how important vocabulary can be when accompanied by visuals. Second, I give 
samples of charts, wall charts and the use of graphic organizers. Furthermore, I added samples of 
working academic vocabulary from a reading passage. To illustrate my project, I thought of 
adding activities that I had previously utilized in my own teaching. Most importantly, the major 
reason to work on this project has been the real experiences I have lived in my own classroom 
with my ELL students, and noting how difficult it can be for them to express their thinking when 
they have no tools to do so, contrary to the results we get from ELLs when they are clear on what 


to write, say, or do. 
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My expectation with this project is to be able to give teachers some ideas on how to 
adjust the content we deliver for English language learners. I truly hope that other colleagues can 
see my proposal of ideas and incorporate them as a routine in their classes. I also want to 
highlight that this, not only can benefit ESL teachers, it will also benefit classroom teachers, 
giving them a clearer way to utilize other strategies to reach the minority groups in their 
classrooms. From my side, I will share this project with my closest colleagues to spread the 
shared content. 

In brief, I would love to add that the academic vocabulary implementation needs to have 
more researchers expanding on this topic that is beneficial to students, teachers and the whole 
educational community. When reading the research for the literature review, I realized that more 
current research needs to be conducted on teaching academic vocabulary to ELLs infused within 


content basic areas. 
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